
REFLECTION

Resculpting Professionalism for Equity and Accountability

ABSTRACT
Recent controversies over the characteristics of “professionalism” and its enforcement by 
medical educators underscore the racialized and gendered norms implicit in this practice. 
In this essay, we describe the ways nebulous definitions of “professionalism” imbue White, 
cisgender, straight, and able-bodied standards to police the boundaries of belonging in 
medicine. As such, marginalized trainees remain unfinished sculptures, forced to chisel 
away dimensions of experience and expression to conform to “professional” standards. We 
seek to resculpt professionalism in a way that centers patients and trainees currently at the 
margins. This will strengthen the increasingly diverse workforce and ensure that they can 
effectively address the needs of patients often excluded from quality care.
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“A patient of mine whom I had not yet met,” the white coat ceremony speaker 
began, “once walked up to me and said, ‘Hey Doc!’ When I asked him how 
he knew I was his physician, he told me, ‘You just look like how a doctor 

should look.”1 
The speaker’s anecdote intended to showcase the power of the white coat as a 

symbol of the medical profession, a means to secure a patient’s trust. As a straight, 
cisgender White man, this was his reality. However, we have been told candidly 
(and in code) throughout our medical training that we do not belong in the field. 
We—an Italian-Chilean mother, Black woman, White lesbian woman, Black man, 
and Black trans woman—must reach much farther than a coat hanger for affirma-
tions of our professionalism. For us, it is not enough to show up on time, don our 
white coats and stethoscopes, and invest our knowledge and humanity in the ser-
vice of our patients. Often, we must also polish our speech, carve our bodies and 
dress, and sever parts of our lives to meet the “professional” expectations our men-
tors and patients set for us.

In this Reflection, we describe the loss that marginalized trainees undergo to 
comport with the racialized, gendered, and embodied norms of professionalism in 
medicine. We further propose a new standard for professionalism, one that centers 
the trainees on the margins, emphasizes competencies most relevant for patient 
and community well-being, and challenges hegemonic conceptions of the ideal 
physician.

DEFINING PROFESSIONALISM IN MEDICINE
The Accreditation Council for Graduate Medical Education’s (ACGME) definition 
of professionalism requires that physicians “presen[t] themselves in a manner befit-
ting of a societal caregiver” and “trea[t] all people with respect and dignity.”2,3 The 
ACGME Core Competencies for residency reference “professionalism” 17 times, 
emphasizing role modeling by program directors and faculty, ethical behavior, 
responsibility to other members of the health care team, and competing objec-
tives of “self-care” and “effacement of self-interest.”3 Though the ACGME focuses 
this competency on high-quality and equitable patient care, supervising physicians 
within an exclusionary health care system have used this nebulous definition to 
police racially minoritized, femme, transgender, gender–nonconforming, and dis-
abled bodies.4,5 

Family medicine defines professionalism as maintaining standards of competence 
and integrity in full service of patients. Physicians should accept responsibility for 
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learning and maintaining standards of discipline, and self-
regulate lapses in ethical standards while navigating their own 
well-being alongside the competing needs of their patients 
and their patients’ families.6,7 With physicians and students 
from marginalized backgrounds and upbringings that run 
contrary to dominant cultural norms, supervisors may view 
that process of negotiation unfavorably; as such, supervisors 
may consider trainees’ judgments about building rapport 
and personal care “unprofessional.” We see this particularly 
in feedback given to Black resident physicians regarding the 
tone of their voice, body language, and even use of African 
American Vernacular English (AAVE) when speaking with 
patients of similar backgrounds (Table 1).

Multiple studies—including a now-retracted and widely 
criticized article assessing social media use among vascular 
surgery trainees that launched the ironic hashtag #MedBi-
kini—have attempted to characterize the elusive standards 
of professionalism in medicine.8,9 Behavior and presentations 
classified as unprofessional or undesirable included wearing 
Halloween costumes, drinking alcohol, and, yes, posing in 
bikinis on social media.8 In a study of applicants to dermatol-
ogy residencies, those who submitted photographs were more 
likely to match and, among those, women were more suc-
cessful if they wore collared shirts, shoulder-length hair, and 
blazers whereas no difference was found among men based 

on grooming or attire.7 These patterns expose biases against 
women, queer people, and racially minoritized people whose 
authentic presentation (eg, androgynous, kinky or coily tex-
tured hair) may not align with White standards of beauty.

RACIALIZED AND GENDERED NORMS 
OF PROFESSIONALISM IN MEDICINE
Despite the ACGME professionalism competency of “treating 
all people with respect and dignity”2 and the Medical Profes-
sionalism Project principle of “social justice”10 and the family 
medicine norms of considering patients’ social and commu-
nity context, medicine has a longstanding history of exclu-
sionary practices on the basis of race and gender. As far back 
as the 1600s, physicians in what would become the Americas 
safeguarded the economic value of human cargo on the Mid-
dle Passage and abetted the practice of human enslavement: 
surgeons aboard ships carrying human cargo commonly 
blamed death and disease of enslaved Africans on “melancho-
lia” or “sickly” constitutions, rather than on starvation, water 
restriction, inadequate sanitation, and forced crowding so 
that individual bodies “had not so much room as a man in his 
coffin.”11 In the 19th and 20th centuries, physicians embraced 
the scientific racism of eugenics, exploiting their training to 
advocate for stricter immigration policies and reproductive 

Table 1. Minoritized Trainees’ Experiences19 of Unprofessionalism

Professionalism 
Domain Trainee Trainees’ Experiences

Axes of 
Oppression 
Upheld

Disrespectful 
communication

Black man “On my pediatrics rotation, I met a Black family whose child was meeting all their devel-
opmental goals. I said this was ‘lit’ and the family agreed. Later my resident told me this 
was ‘unprofessional.’”

Racism

Disrespectful 
communication

Black man “I was given feedback after a 2-week family medicine inpatient rotation. I was told I per-
formed excellently, however there was concern that the way I speak and my body language 
during rounds brought down the morale of the group. I was asked to smile more and speak 
more softly and assigned faculty from the psychosocial department to help me do so.”

Racism

Limited 
availability

Latina woman “I asked for permission to miss my pre-clinical clerkship to accept an award on behalf of my 
school’s Student National Medical Association chapter. Peers of mine had missed to attend 
academic and clinical conferences, so it didn’t seem like a big deal, especially since we were 
receiving a national award. I had missed once before due to chronic migraine but thought 
I was in good standing. After sending my request, I was called in to speak with the director 
about ‘professionalism,’ and they told me my absences were excessive and unjustified.”

Ableism

Racism

Lack of initiative Latina woman “I was deemed unprofessional once for considering missing a clinical skills opportunity that 
involved a 30-minute and $65-dollar round-trip Uber ride because my car was in the 
shop. When I responded that I was experiencing financial and mental stress, which was 
why I was considering missing the session, the faculty member never responded to my 
email. I still feel stress any time I run into this faculty member.”

Ableism

Economic 
inequal-
ity

Lack of 
self-awareness

Black woman “During a clinical skills debrief of a pediatric emergency simulation, a White pediatrician 
led a panel of faculty to evaluate and provide feedback for the 4 student (2 Asian men, 
and 2 Black women) participants. Over the course of a half hour, [the evaluator] repeat-
edly attributed the clinical suggestions and contributions of the Black women to the men 
in the group. The 2 Black women received feedback asking them to take notes from their 
[male] classmates who demonstrated ‘leadership’ during the simulation.”

Racism

Sexism
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control,12,13 and partnered with the Ku Klux Klan offering to 
perform castrations on Black men targeted for rumored sexual 
relationships with White women.14 Physicians, including 
family physicians, benefitted from urban renewal (or better, 
“removal”) projects that displaced Black and Brown families 
from “blighted” areas surrounding hospitals and academic 
centers, robbing them of wealth. Physicians—historically and 
recently—forcibly sterilized racially minoritized and disabled 
women.15 Physicians continue to withhold pain medication 
from women and racially minoritized individuals, engage with 
Black patients with more physical distance and fewer positive 
nonverbal cues, and celebrate superficial efforts to dismantle 
institutional racism rather than leveraging cultural, social, 
and financial capital to promote justice.16-18 Women and Black 
practitioners were barred from medical training and mem-
bership in the American Medical Association, and racially 
minoritized medical trainees continue to confront systemic 
barriers to medical school admission, encounter ongoing dis-
crimination during training, and achieve less recognition for 
their achievements.19-21 Success in medicine requires assimila-
tion into a culture of White supremacy that harms minori-
tized trainees.22 

The apprenticeship model of medical education—by 
which more senior physicians model practical and behavioral 
standards for trainees to emulate—further reinforces hege-
monic ideals. Professionalism implicitly describes the cultural 
norms, behaviors, and characteristics of the dominant social 
group: in medicine, this historically refers to straight, cisgen-
der, able-bodied White men. Professionalism is therefore a 
competency on which only racially minoritized, femme (of 
either trans- or cisgender experience), gender nonconforming, 
and disabled trainees are evaluated. In other words, profes-
sionalism is our problem, not theirs.

PROFESSIONALISM AS POLICING
A recent study of 3,600 evaluations of 703 internal medicine 
residents found that Black, Latine, or Native residents were 
scored significantly lower on metrics of professionalism. In 
particular, men faculty rated racially minoritized residents 
0.13 points lower than White residents in professionalism 
competencies.23 These findings highlight the unconscious 
imbuement of racialized and gendered standards in assess-
ment of professionalism.

Although this assessment of graduate medical education 
evaluation did not further probe into the nature of profession-
alism lapses, a study of professionalism conducted at 93 medi-
cal schools found that most commonly remediated behaviors 
included “disrespectful communication (by e-mail or in per-
son), inappropriate use of social media, and poor availability” 
as well as “ lack of self-awareness (including of one’s limita-
tions), lack of initiative, and being defensive to feedback.”24 
Labeling these acts as “unprofessional” may disproportion-
ately target oppressed trainees for whom social and structural 
barriers may contrive how their choices are understood. In 

Table 1, we feature anonymous narratives from minoritized 
and otherwise oppressed trainees—provided voluntarily on 
request and included here with permission—that offer exam-
ples of how perceived lapses in professionalism may impact 
trainee careers and obfuscate student strengths with respect 
to patient-centered competencies.25 

We argue that “professionalism” serves as an intentionally 
opaque catchall to hinder access to the advantages afforded 
through medical training and group membership.26 In that 
same study of professionalism lapses among medical train-
ees, remediation efforts rarely targeted relationships with 
patients,24 suggesting prioritization of informal “backstage” 
and “offstage” socialization into the medical profession, rather 
than “onstage” patient- and community-oriented conduct.27 

Further evidence of the inequitable application of profes-
sionalism standards surrounds common “offstage” complaints 
about faculty, particularly those in surgical fields. Students 
and staff frequently observe high-level faculty making 
derogatory or demeaning remarks about trainees, exhibiting 
outbursts of frustration (sometimes to the point of throw-
ing dangerous surgical instruments), and engaging in aca-
demic misconduct. One student reported that a gynecologic 
oncologist repeatedly asked a PGY2, “Are you blind?” because 
the trainee did not position the laparoscopic camera the way 
the attending desired.19 Even as esteemed faculty engage in 
sexist, ableist, racist, and otherwise discriminatory behavior, 
repercussions rarely adversely impact their careers.20 Those 
who wield power in medicine do not surveil unprofessional 
behavior among their colleagues21; as such, the exercise of 
evaluating professionalism serves to police the boundaries of 
belonging in medicine.

RESCULPTING PROFESSIONALISM
We call for standards of professionalism that truly adhere 
to the fundamental principles of patient welfare, patient 
autonomy, and social justice, rather than as tacit barometers 
of belonging or exclusion (Table 2). Our proposed standards 
allow for bidirectional feedback on professionalism to foster 
safe, inclusive environments for historically and contemporar-
ily oppressed and excluded populations on both sides of the 
caregiver-patient relationship. The face of the medical profes-
sion is changing, and the archetypal physician is no longer 
a White cisgender man in a suit. Yet, minoritized trainees 
persist under the expectation that we will carve away aspects 
of ourselves in a futile attempt to approximate this idealized 
version of “professional.” We remain unfinished sculptures, 
navigating medicine as fragments of ourselves, forced to 
chisel away the perspectives, expressions, and experiences 
that make us who we are to conform to the career to which 
we are called.

Professionalism must explicitly valorize patient-cen-
tered practices that enable access to care for marginalized 
patient populations and that accommodate the varied life 
experiences, views, and physical expressions of trainees. 
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Race-agnostic definitions and general summons to “respect 
all” permit intrusion of the dominant, gatekeeping perspec-
tive of professionalism.28 As we reimagine professionalism, we 
must center the margins, focusing on the populations most 
often excluded from medical practice so that we among the 
increasingly diverse physician workforce can present our full 
selves as we care for our patients.

 Read or post commentaries in response to this article.

Submitted March 22, 2022; submitted, received, August 2, 2022; accepted 
August 5, 2022

Key words: professionalism; race; gender; patient-centered care

Disclaimer: The views expressed in this article are those of the authors and do 
not represent their institutions or employers.

Funding support: Jessica P. Cerdeña and Emmanuella N. Asabor are supported 
by the National Institutes of Health Medical Scientist Training Program Grant 
T32GM136651. Emmanuella N. Asabor is also supported by the Robert Wood 
Johnson Foundation Health Policy Research Scholars Program.

References
 1. Minor J. My white coat costume. in-training. Published online Apr 8, 2015. 

Accessed Feb 28, 2022. https:// in-training.org/white-coat-costume-8652

 2. NEJM Knowledge+ Team. Exploring the ACGME Core Competencies:  
Professionalism (Part 7 of 7). NEJM Knowledge+. Published Jan 12, 2017. 
Accessed Feb 28, 2022. https:// knowledgeplus.nejm.org/blog/acgme-core-
competencies-professionalism/ 

 3. Accreditation Council for Graduate Medical Education (ACGME). ACGME 
Common Program Requirements (Residency). Accreditation Council for 
Graduate Medical Education;  2021: 55. https:// www.acgme.org/globalassets/
PFAssets/ProgramRequirements/CPRResidency2021.pdf

 4. Skowron Olortegui KB, Olortegui CF. Can professionalism be taught during 
residency? In:  Lonchyna VA, Kelley P, Angelos P, eds. Difficult Decisions in 
Surgical Ethics:  An Evidence-Based Approach. Difficult Decisions in Surgery:  An 
Evidence-Based Approach. Springer International Publishing;  2022: 181-195. 
10.1007/978-3-030-84625-1_14

 5. McCluney CL, Durkee MI, Smith RE, Robotham KJ, Lee SSL. To be, or not 
to be…Black:  The effects of racial codeswitching on perceived profes-
sionalism in the workplace. J Exp Soc Psychol. 2021; 97: 104199. 10.1016/j.
jesp.2021.104199

 6. The Accreditation Council for Graduate Medical Education, The American 
Board of Family Medicine. The Family Medicine Milestone Project. The 
Accreditation Council for Graduate Medical Education and The American 
Board of Family Medicine;  2013. https:// residents.fammed.org/Family 
Medicine Milestones %20-%20Final.pdf

 7. The Center for Professionalism and Value in Health Care. Aspects of Pro-
fessionalism. The Center for Professionalism and Value in Health Care. 
Published 2022. Accessed Jul 5, 2022. https:// professionalismandvalue.org/
aspects-of-professionalism/

 8. Shapiro N. Viral #MedBikini Response to controversial manuscript leads 
editor to retract article. Forbes. Published Jul 25, 2020. https:// www.forbes.
com/sites/ninashapiro/2020/07/25/viral-medbikini-response-to-controversial-
manuscript-leads-editor-to-retract-article/?sh=175c01651f47 

 9. Corcimaru A, Morrell MC, Morrell DS. Do looks matter? The role of the 
Electronic Residency Application Service photograph in dermatology resi-
dency selection. Dermatol Online J. 2018; 24(4): 13030/qt5qc988jz. 10.5070/
D3244039354

 10. Medical Professionalism Project. Medical professionalism in the new mil-
lennium:  a physicians’ charter. Lancet. 2002; 359(9305): 520-522. 10.1016/
S0140-6736(02)07684-5

Table 2. Proposed Pillars of Professionalism for Equity and Accountability

Pillar of Professionalism Key Points Example of Equitable and Accountable Approach

1. Patient-centered care • Assessments of professionalism should relate 
directly to safe and ethical patient care.

• Physicians should engage structural humility, 
particularly with marginalized patients.29

• Physicians should attend to how their own sub-
jectivity, positionality, and countertransference 
can bias their perception and behavior.

Situation: A Black medical student sees that a Black child has 
met all their developmental goals and comments, “that’s lit.” 
The supervising resident tells the student the behavior was 
unprofessional.

Alternative: The supervising resident should consider how 
cultural, generational, racialized, and gendered differences 
in experience might shape their interpretation of the inter-
action. The supervising clinician should reflect on how the 
comment shaped the clinical encounter prior to making 
assessments about professionalism.

2.  Inclusivity and 
accountability

• Clinical teams should value the diverse contri-
butions of each member based on both training 
(ie, rank, profession) and lived experience.

• Physicians should center mutual trust and effec-
tive communication to optimize patient care.30 

• Individual professionalism should include hon-
esty and accountability for colleagues.

Situation: A surgeon working with a resident in a laparo-
scopic procedure needed adjustment in the camera posi-
tion and yells at the resident holding the camera, “Are you 
blind?!”

Alternative: As valued as clinical team members, residents 
and technicians should be empowered to call attention to 
this behavior and encourage the surgeon to engage more 
positive skills to cope with stress.

3. Equity • Physicians should seek to dismantle racism, sex-
ism, economic inequality, and other forms of 
oppression within medicine as an institution.10

• Assessments of professionalism should promote 
justice for minoritized trainees.

Situation: A disabled student of color with 1 excused absence 
for chronic illness requests another excused absence to 
attend a conference on leadership for racially minoritized 
students in medicine. The supervisors lecture the student on 
professionalism and excessive absences.

Alternative: Institutions should provide disabled students of 
color with accommodations, and time and funding to accept 
an award at a conference that would promote their profes-
sional development.

ANNALS OF FAMILY MEDICINE ✦ WWW.ANNFAMMED.ORG ✦ VOL. 20, NO. 6 ✦ NOVEMBER/DECEMBER 2022

576

https://doi.org/10.1370/afm.2892
https://in-training.org/white-coat-costume-8652
https:// knowledgeplus.nejm.org/blog/acgme-core-competencies-professionalism
https:// knowledgeplus.nejm.org/blog/acgme-core-competencies-professionalism
https:// www.acgme.org/globalassets/PFAssets/ProgramRequirements/CPRResidency2021.pdf
https:// www.acgme.org/globalassets/PFAssets/ProgramRequirements/CPRResidency2021.pdf
http://doi.org/10.1007/978-3-030-84625-1_14
http://doi.org/10.1016/j.jesp.2021.104199
http://doi.org/10.1016/j.jesp.2021.104199
http://doi.org/10.1016/j.jesp.2021.104199
http://doi.org/10.1016/j.jesp.2021.104199
https://professionalismandvalue.org/aspects-of-professionalism/
https://professionalismandvalue.org/aspects-of-professionalism/
https:// www.forbes.com/sites/ninashapiro/2020/07/25/viral-medbikini-response-to-controversial-manus
https:// www.forbes.com/sites/ninashapiro/2020/07/25/viral-medbikini-response-to-controversial-manus
https:// www.forbes.com/sites/ninashapiro/2020/07/25/viral-medbikini-response-to-controversial-manus
http://doi.org/10.5070/D3244039354
http://doi.org/10.5070/D3244039354
http://doi.org/10.1016/S0140-6736(02)07684-5
http://doi.org/10.1016/S0140-6736(02)07684-5


RESCULPT ING PROFESSIONALISM

 11. Mustakeem S. Slavery at Sea:  Terror, Sex, and Sickness in the Middle Passage. 
University of Illinois Press;  2016.

 12. Snorton CR. Anatomically Speaking:  Ungendered Flesh and the Science of Sex. 
In:  Black on Both Sides:  A Racial History of Trans Identity. University of Minne-
sota Press;  2017.

 13. Hirota H. Expelling the Poor:  Atlantic Seaboard States and the Nineteenth-
Century Origins of American Immigration Policy. Oxford University Press;  2017.

 14. Antonovich J. White coats, white hoods:  the medical politics of the Ku 
Klux Klan in 1920s America. Bull Hist Med. 2021; 95(4): 437-463. 10.1353/
bhm.2021.0053

 15. Roberts DE. Killing the Black Body:  Race, Reproduction, and the Meaning of 
Liberty. Vintage Books;  1999.

 16. Elliott AM, Alexander SC, Mescher CA, Mohan D, Barnato AE. Differences 
in physicians’ verbal and nonverbal communication with black and white 
patients at the end of life. J Pain Symptom Manage. 2016; 51(1): 1-8. 10.1016/j.
jpainsymman.2015.07.008

 17. Anderson KO, Green CR, Payne R. Racial and ethnic disparities in pain:  
causes and consequences of unequal care. J Pain. 2009; 10(12): 1187-1204. 
10.1016/j.jpain.2009.10.002

 18. Gutierrez KJ. The performance of “antiracism” curricula. N Engl J Med. 2020; 
383(11): e75. 10.1056/NEJMpv2025046

 19. Ross DA, Boatright D, Nunez-Smith M, et al. Differences in words used to 
describe racial and gender groups in medical student performance evalua-
tions. PLoS One. 2017; 12(8): e0181659. 10.1371/journal.pone.0181659

 20. Lett E, Orji WU, Sebro R. Declining racial and ethnic representation in clini-
cal academic medicine:  a longitudinal study of 16 US medical specialties. 
PLoS One. 2018; 13(11): e0207274. 10.1371/journal.pone.0207274

 21. Nguemeni Tiako MJ, South EC, Ray V. Medical schools as racialized organiza-
tions:  a primer. Ann Intern Med. 2021; 174(8): 1143-1144. 10.7326/M21-0369

 22. Legha RK, Martinek N. White supremacy culture and the assimilation trauma 
of medical training:  ungaslighting the physician burnout discourse. PsyArXiv 
Preprints. Published online Jun 27, 2022.  10.31234/osf.io/v247p

 23. Klein R, Ufere NN, Schaeffer S, et al. Association between resident race and 
ethnicity and clinical performance assessment scores in graduate medical 
education. Acad Med. 2022;  10.1097/ACM.0000000000004743

 24. Ziring D, Danoff D, Grosseman S, et al. How do medical schools identify and 
remediate professionalism lapses in medical students? A study of U.S. and 
Canadian medical schools. Acad Med. 2015; 90(7): 913-920. 10.1097/ACM. 
000 0000000000737

 25. Cerdeña JP, Rehman T, Hardeman RR. Why bias matters in medicine:  quali-
tative insights from anonymous, online reports. J Natl Med Assoc. 2020; 
112(1): 6-14. 10.1016/j.jnma.2019.10.00

 26. Mintz R, Pierson L, Miller DG. Rethinking professionalism assessments in 
medical education. Ann Intern Med. 2022; 175(7): 1030-1031. 10.7326/M22-
0488 

 27. Sinclair S. Making Doctors:  An Institutional Apprenticeship. 1st ed. Routledge;  
1997. Accessed Mar 2, 2022. https:// www.routledge.com/Making-Doctors-
An-Institutional-Apprenticeship/Sinclair/p/book/9781859739556 

 28. Nguemeni Tiako MJ, Ray V, South EC. Medical schools as racialized organi-
zations:  how race-neutral structures sustain racial inequality in medical edu-
cation-a narrative review. J Gen Intern Med. 2022; 37(9): 2259-2266. 10.1007/
s11606-022-07500-w

 29. Nahai F. Embracing patient-centered professionalism. Aesthet Surg J. 2011; 
31(7): 834-836. 10.1177/1090820X11420689

 30. Wynia MK, Von Kohorn I, Mitchell PH. Challenges at the intersection of 
team-based and patient-centered health care:  insights from an IOM working 
group. JAMA. 2012; 308(13): 1327-1328. 10.1001/jama.2012.12601

ANNALS OF FAMILY MEDICINE ✦ WWW.ANNFAMMED.ORG ✦ VOL. 20, NO. 6 ✦ NOVEMBER/DECEMBER 2022

577

http://doi.org/10.1353/bhm.2021.0053
http://doi.org/10.1353/bhm.2021.0053
http://doi.org/10.1016/j.jpainsymman.2015.07.008
http://doi.org/10.1016/j.jpainsymman.2015.07.008
http://doi.org/10.1016/j.jpain.2009.10.002
http://doi.org/10.1056/NEJMpv2025046
http://doi.org/10.1371/journal.pone.0181659
http://doi.org/10.1371/journal.pone.0207274
http://doi.org/10.31234/osf.io/v247p
http://doi.org/10.1097/ACM.0000000000004743
http://doi.org/10.1097/ACM.0000000000000737
http://doi.org/10.1097/ACM.0000000000000737
http://doi.org/10.1016/j.jnma.2019.10.00
http://doi.org/10.7326/M22-0488
http://doi.org/10.7326/M22-0488
https://www.routledge.com/Making-Doctors-An-Institutional-Apprenticeship/Sinclair/p/book/9781859739
https://www.routledge.com/Making-Doctors-An-Institutional-Apprenticeship/Sinclair/p/book/9781859739
http://doi.org/10.1007/s11606-022-07500-w
http://doi.org/10.1007/s11606-022-07500-w
http://doi.org/10.1177/1090820X11420689
http://doi.org/10.1001/jama.2012.12601

